
Presented	by	Emily	Rubin	
For	freely	accessible	tools:		www.SEE-KS.com	

Social	Emo*onal	Engagement	-	Knowledge	&	Skills	(SEE-KS)	
Finding	the	“Fuel”	for	Learning	-	Short	Course	-	Part	A	&	B

The	Neurochemistry	of	Learning

Image used under license from Shutterstock.com

Copyright 2018 - Emily RubinCopyright 2020 - Emily Rubin

What	happens	when	the	chemistry	is	not	there?

Image used under license from Shutterstock.com

What	happens	when	the	chemistry	is	not	there?
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What	is	your	current	energy	level?

Maxed Out / Frenzied

Amped Up / Fidgety

Focused / Purposeful

Settled / Calm

Sleepy / Still

Asleep

Energy Needed  
(Match for the Activity)

My Energy 
(Where I Am)

www.amy-laurent.com   / Autism- Level UPcopyright 2019- all rights reserved

For freely accessible 
tools, visit: 
https://autismlevelup.com

Today’s	plan

Short	Course	-	Part	A	
8:30am	-	10:00am	-	The	“Why”	of	Engagement	
10:00am	-	10:30am	-	Morning	break	/	discussion	
10:30am	-	11:45am	-	The	“What”	of	Engagement	

11:45am	-	1:30pm	-	Luncheon	

Short	Course	-	Part	B	
1:30pm	-	3:00pm	-	The	“What”	and	“How”	of	Engagement		
3:00pm	-	3:30pm	-	AFernoon	break	/	discussion	
3:30pm	-	4:30pm	-	The	“How”	of	Engagement	
4:30pm	-	4:45	-	Q	&	A	/	Wrap	Up	



Why	do	we	need	to	focus	on	engagement?	

Why	do	we	need	to	focus	on	engagement?	

▪While	our	focus	is	often	on	critical	outcomes,	such	as	cognitive	
and	academic	milestones,	we	need	to	understand	what	
enables	a	“readiness	to	learn.”		

▪We	must	understand	why	some	learners	may	or	may	not	be	
compelled	to	actively	engage	in	instruction.		

▪ Let’s	talk	a	bit	more	about	the	neurochemistry	of	learning…

The	“Why”	of	Social	Emotional	Engagement	
Engagement	&	Relationships	=	Learning	 Social	engagement	fuels	healthy	brain	development

Falling	in	love	with	the	
social	world

The Social Brain

Social	engagement	fuels	healthy	brain	development



▪

Seeking	out	social	connections	
with	words

Language Regions

Social	engagement	fuels	healthy	brain	development

Succeeding	in		
a	range	of		
social	settings

Executive Functioning

Social	engagement	fuels	healthy	brain	development

Social	engagement	fuels	learning

Social	Craving	 Language	
Competency	

Resilience	and		
Self-Management	

Chevalier,	et.	al.	(2012).		The	social	motivation	theory	of	autism.	Trends	in	Cognitive	Sciences.,	Vol.	16,	No.	4	

oxytocin,	
opioids,	and	
dopamine

oxytocin,	
opioids,	and	
dopamine

We	are	“brain	architects”	who	can	“fuel”	the	brain

	
The	“Why”	of	Social	Emotional	Engagement	

We	need	to	measure	learner	engagement	in	our	classroom	lessons



	
The	“Why”	of	Social	Emotional	Engagement	
We	need	to	measure	learner	engagement

3	elements	of	active	engagement	
	

We	need	to	see	our	learner’s	investment

Our	learners	need	to…	

- “be	hooked”	in	a	given	acTvity	
(showing	interest,	posiTve	
emoTon	and	shared	
aVenTon),	and	

- sustain	that	aTenUon	within	a	
given	acTvity	(showing	
persistence,	resilience,	and	re-
engagement).		

“We’re	butterflies	
now!”	

We	need	to	see	our	learner’s	independence

Our	learners	need	to…	

- “know	what	to	do”	in	a	given	acTvity	
(understanding	what’s	next,	making	
transiTons,	and	following	social	
expectaTons	such	as	where	to	sit,	
how	to	wait	one’s	turn,	and	adjusTng	
one’s	vocal	volume),	and	

- understand	what	is	being	taught	in	a	
given	acTvity	(showing	an	
understanding	of	the	concepts	we	are	
teaching).		

We	need	to	see	our	learner’s	initiation

Our	learners	need	to…	

- “show	what	they	know”	in	a	
given	acTvity	(by	sending	
messages,	either	verbally	or	
nonverbally),	and	

- share	their	ideas	with	a	range	of
partners	(both	peers	and	
teachers).	

SEE-KS	Social	Engagement	Ladder		
Completed	Sample

So,	our	
engagement	
data	might	
look	like	this	
with	an	

average	of	
2.92	

This	lesson	
brought	the	
“fuel”	for	
learning!

SEE-KS	Social	Engagement	Ladder		
Completed	Sample

Our	
engagement	
data	might	
look	like	this		
with	an	

average	of	1.9	

There	are	
opportunities	

here	to	
enhance	

engagement.



What	enhances	engagement?	

	
Our	Goal	–	Social	Engagement!

Next…let’s	
consider	when	
our	students	
are	above	a	

“2.”		

Why	is	this	
happening?

Section	B:	Access	
INDEPENDENCE

Section	A:	Engage	
INVESTMENT

Section	C:	Express	
INITIATION

To	learn	more:	www.cast.org

Finding	the	“Fuel”	for	Learning	through	
a	Universal	Design	for	Learning	 The	SEE-KS	Quick	Reference:			

Provides	evidence-based	universal	instruction	that	is	specially	
designed	for	a	learner’s	developmental	level

Conversational
Developing	
Language

Emerging	
Language

Before	
Words

The	SEE-KS	Quick	Reference	provides	evidence-based	universal	instruction		
that	is	specially	designed	for	a	learner’s	developmental	level

The	SEE-KS	Quick	Reference	provides	evidence-based	universal	instruction		
that	is	specially	designed	for	a	learner’s	developmental	level



The	SEE-KS	Quick	Reference	provides	evidence-based	universal	instruction		
that	is	specially	designed	for	a	learner’s	developmental	level

The	SEE-KS	Quick	Reference	provides	evidence-based	universal	instruction		
that	is	specially	designed	for	a	learner’s	developmental	level

The	SEE-KS	Quick	Reference	provides	evidence-based	universal	instruction		
that	is	specially	designed	for	a	learner’s	developmental	level

The	SEE-KS	Quick	Reference	provides	evidence-based	universal	instruction		
that	is	specially	designed	for	a	learner’s	developmental	level

Fostering	Social	Emotional	Engagement	

Getting	the	
emotional	“hook”	

“Investment” All 
children 
benefit

A.  Foster 
Engagement

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 
  

Copyright© SEE-KS –Townsend, J. & Rubin, E. (2021). Permission granted for use of materials for educational purposes.  

①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 



Strategies	to	enhance	student	
investment	in	classroom	lessons Before	words

….we	foster	investment	with	hands-on	materials,	messy	play	and	
exploration	with	different	textures	(e.g.,	art,	building,	cooking,	
music,	etc.)

Strategies	to	enhance	student	
investment	in	classroom	lessons

	

Enhancing	investment	in	learners	who	have	
emerging	language	skills

Strategies	to	enhance	student	
investment	in	classroom	lessons

	

Enhancing	investment	in	learners	who	are	developing	
language	competence



Strategies	to	enhance	student	
investment	in	classroom	lessons

….we	foster	investment	in	our	writing	lessons	by	embedding	role-
play	and	hands-on	materials.

Crime	Scene	
Investigation	

		
Who	assassinated	
Abraham	Lincoln?

	

Enhancing	investment	in	learners	who	are	
conversational

Fostering	Social	Emotional	Engagement	

Fostering	deeper	
comprehension	

“Independence” All 
children 
benefit

B.  Provide 
information 
in multiple 

ways

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

Strategies	to	enhance	student	
independence	in	classroom	lessons

…by	providing	objects	of	reference	to	ensure	understanding.

Before	Words



Strategies	to	enhance	student	
independence	in	classroom	lessons

…by	pairing	information	with	visuals	ensure	understanding.

It’s	Bennett’s		
turn!

	
Enhancing	independence	in	learners	

who	are	emerging	language

Strategies	to	enhance	student	
independence	in	classroom	lessons

…by	providing	visuals	for	the	sequence	&	the	steps	within	activities
What	do	we	get	
to	do	today?

What	do	
we	get	to	
do	right	
now?

	
Enhancing	independence	in	learners	who	are	

developing	language	competence

Strategies	to	enhance	student	
independence	in	classroom	lessons

…by	providing	multiple	modalities	for	the	sequence	&	the	steps	within	
activities

	
Enhancing	independence	in	learners	who	are	

conversational



	
Enhancing	independence	in	learners	who	are	

conversational Fostering	Social	Emotional	Engagement	

Fostering	an	
ability	to	show	
what	they	know!	

“Initiation”
All 

children 
benefit

C.  Foster 
expression

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

Strategies	to	enhance	student	initiation	
	in	classroom	lessons

…by	providing	different	modes	of	expression….

	
Enhancing	initiation	in	learners	who	are	

before	words
Strategies	to	enhance	student	initiation	

	in	classroom	lessons



…by	providing	different	options	for	showing	what	they	know,	
emphasizing	people’s	names	and	verbs.

	
Enhancing	initiation	in	learners	who	are	at	

emerging	language	stages	
Strategies	to	enhance	student	initiation	

	in	classroom	lessons

	
Enhancing	initiation	in	learners	who	are	

conversational

	
Enhancing	initiation	in	learners	who	are	

conversational

Vocal	Volume	Meter	accessible	www.amy-laurent.com

How	can	sustain	the	work?	

Empowering	educators	through	
mentorship		

		

	
Social	Emotional	Engagement	Relates	to		

Adult	Learners	Too!

Educators are 
the “fuel” for 
healthy brain 

development…  

Are we “fueling” 
each other?



	
The	“How”	of	SEE-KS	Mentorship	

Examining	the	negative	qualities	of	mentorship…those	that	“drain”	us

Reflection 
Time

	
The	“How”	of	Mentorship	

Examining	the	traditional	expert	model

Let’s	imagine…	

▪ If	an	expert	arrived	in	a	
classroom	with	a	
clipboard	containing	
the	social	engagement	
ladder	and	made	
recommendations	to	a	
teacher….

The	teacher	would	
likely…	

▪ Score	a	2	or	lower	on	
the	engagement	ladder	
themselves…	

This	might	be	due	to	
format	of	expert	
coaching	and/or	the	
disengagement	caused	
by	this	style.	

	
The	“How”	of	Mentorship	

Examining	the	traditional	expert	model

	
The	“How”	of	Mentorship	

Examining	the	positive	qualities	of	mentorship…those	that	“fuel”	us

Reflection 
Time

			We	need	investment	in	the	
mentorship	
			We	need	independence	
with	our	problem	solving…	
			We	need	to	initiate	and	
have	a	voice…	

Then	we	may	score	a	3	or	
higher.

	
The	“How”	of	Mentorship	

Examining	the	traditional	expert	model Appreciative	Inquiry	=	Engagement	for	Teachers

Mentorship	is	not	about	what’s	wrong…		
it’s	about	what’s	next.	

-Eric	Sandberg,	Ph.D

In	appreciative	inquiry,	we	focus	on	what’s	working	and	
collaborating	to	brainstorm	ideas	for	increasing	

opportunities	for	engagement.	



 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
  

Copyright© SEE-KS – Rubin, E., Townsend, J. & Vittori, L. (2018). Permission granted for use of materials for educational purposes.  

①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (mentor’s 

observation) 
 

 
1.  Learner’s interests have been considered to stimulate 
motivation for learning and interacting (e.g., appealing 
sensory qualities, hands-on materials, real-life application, 
and embedding learner’s choices/interests). 
 

2.  Learners have the support to stay actively engaged 
and persist in tasks (e.g., responsive interactive partners, 
predictable routines, written “to do” lists / agendas, 
choices of materials, access to supports for staying alert 
and/or calming when needed). 

  

B.   Independence can be enhanced when…   
 
1.  Learners have access to information presented in 
different ways (e.g., routines paired with real-life 
materials, words and tones of voice, multi-modal 
information, graphics, photos, role-play / modeling)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing routines, role models, and visuals to clarify 
expectations for volume and tone of voice, proximity to 
others, and conversational turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Learners have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Learners have frequent opportunities for initiating in 
everyday activities (e.g., learning with access to others, 
access to hands-on materials/visuals during large group, 
and opportunity for small groups)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

I	noticed…	and	this	
appeared	to….

Do	you	see	
opportunities	to	
enhance	engagement?

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
  

Copyright© SEE-KS – Rubin, E., Townsend, J. & Vittori, L. (2018). Permission granted for use of materials for educational purposes.  

①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (mentor’s 

observation) 
 

 
1.  Learner’s interests have been considered to stimulate 
motivation for learning and interacting (e.g., appealing 
sensory qualities, hands-on materials, real-life application, 
and embedding learner’s choices/interests). 
 

2.  Learners have the support to stay actively engaged 
and persist in tasks (e.g., responsive interactive partners, 
predictable routines, written “to do” lists / agendas, 
choices of materials, access to supports for staying alert 
and/or calming when needed). 

  

B.   Independence can be enhanced when…   
 
1.  Learners have access to information presented in 
different ways (e.g., routines paired with real-life 
materials, words and tones of voice, multi-modal 
information, graphics, photos, role-play / modeling)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing routines, role models, and visuals to clarify 
expectations for volume and tone of voice, proximity to 
others, and conversational turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Learners have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Learners have frequent opportunities for initiating in 
everyday activities (e.g., learning with access to others, 
access to hands-on materials/visuals during large group, 
and opportunity for small groups)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

We	made	a	snowman!

	
Let’s	notice	what	these	educators	are	already	doing	to	fuel	

engagement….

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
  

Copyright© SEE-KS – Rubin, E., Townsend, J. & Vittori, L. (2018). Permission granted for use of materials for educational purposes.  

①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (mentor’s 

observation) 
 

 
1.  Learner’s interests have been considered to stimulate 
motivation for learning and interacting (e.g., appealing 
sensory qualities, hands-on materials, real-life application, 
and embedding learner’s choices/interests). 
 

2.  Learners have the support to stay actively engaged 
and persist in tasks (e.g., responsive interactive partners, 
predictable routines, written “to do” lists / agendas, 
choices of materials, access to supports for staying alert 
and/or calming when needed). 

  

B.   Independence can be enhanced when…   
 
1.  Learners have access to information presented in 
different ways (e.g., routines paired with real-life 
materials, words and tones of voice, multi-modal 
information, graphics, photos, role-play / modeling)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing routines, role models, and visuals to clarify 
expectations for volume and tone of voice, proximity to 
others, and conversational turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Learners have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Learners have frequent opportunities for initiating in 
everyday activities (e.g., learning with access to others, 
access to hands-on materials/visuals during large group, 
and opportunity for small groups)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

I	noticed…	and	this	
appeared	to….

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (mentor’s 

observation) 
 

 
1.  Learner’s interests have been considered to stimulate 
motivation for learning and interacting (e.g., appealing 
sensory qualities, hands-on materials, real-life application, 
and embedding learner’s choices/interests). 
 

2.  Learners have the support to stay actively engaged 
and persist in tasks (e.g., responsive interactive partners, 
predictable routines, written “to do” lists / agendas, 
choices of materials, access to supports for staying alert 
and/or calming when needed). 

  

B.   Independence can be enhanced when…   
 
1.  Learners have access to information presented in 
different ways (e.g., routines paired with real-life 
materials, words and tones of voice, multi-modal 
information, graphics, photos, role-play / modeling)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing routines, role models, and visuals to clarify 
expectations for volume and tone of voice, proximity to 
others, and conversational turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Learners have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Learners have frequent opportunities for initiating in 
everyday activities (e.g., learning with access to others, 
access to hands-on materials/visuals during large group, 
and opportunity for small groups)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

I	noticed…	and	this	
appeared	to….

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?
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Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (mentor’s 

observation) 
 

 
1.  Learner’s interests have been considered to stimulate 
motivation for learning and interacting (e.g., appealing 
sensory qualities, hands-on materials, real-life application, 
and embedding learner’s choices/interests). 
 

2.  Learners have the support to stay actively engaged 
and persist in tasks (e.g., responsive interactive partners, 
predictable routines, written “to do” lists / agendas, 
choices of materials, access to supports for staying alert 
and/or calming when needed). 

  

B.   Independence can be enhanced when…   
 
1.  Learners have access to information presented in 
different ways (e.g., routines paired with real-life 
materials, words and tones of voice, multi-modal 
information, graphics, photos, role-play / modeling)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing routines, role models, and visuals to clarify 
expectations for volume and tone of voice, proximity to 
others, and conversational turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Learners have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Learners have frequent opportunities for initiating in 
everyday activities (e.g., learning with access to others, 
access to hands-on materials/visuals during large group, 
and opportunity for small groups)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

I	noticed…	and	this	
appeared	to….

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

Do	you	see	
opportunities	to	

enhance	engagement?

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

I	wonder	if	there	are		
opportunities	to	
enhance	initiation…

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

Do	you	have	a	sense	of	
where	you	may	go	or	
would	you	like	to	
collaborate?

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (mentor’s 

observation) 
 

 
1.  Learner’s interests have been considered to stimulate 
motivation for learning and interacting (e.g., appealing 
sensory qualities, hands-on materials, real-life application, 
and embedding learner’s choices/interests). 
 

2.  Learners have the support to stay actively engaged 
and persist in tasks (e.g., responsive interactive partners, 
predictable routines, written “to do” lists / agendas, 
choices of materials, access to supports for staying alert 
and/or calming when needed). 

  

B.   Independence can be enhanced when…   
 
1.  Learners have access to information presented in 
different ways (e.g., routines paired with real-life 
materials, words and tones of voice, multi-modal 
information, graphics, photos, role-play / modeling)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing routines, role models, and visuals to clarify 
expectations for volume and tone of voice, proximity to 
others, and conversational turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Learners have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Learners have frequent opportunities for initiating in 
everyday activities (e.g., learning with access to others, 
access to hands-on materials/visuals during large group, 
and opportunity for small groups)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

	
Teacher	to	Teacher	Mentorship	through	Appreciative	Inquiry

	
The	“How”	of	SEE-KS	Mentorship	
How	do	we	“fuel”	our	teachers?



	
Classroom	Example	-	1st	Grade	Math

	

SEE-KS – Rubin, E. & Townsend, J. (2020).  Permission granted for use of materials for educational purposes. 

Mentorship  Framework – Quick  Reference 

The 6-Step Process  of Appreciative Inquiry 

SEE-KS uses the philosophy of appreciative inquiry to guide our mentorship. A collective discussion of “what’s working” 
fosters an ability to imagine “what could be” and the creation of an action plan for “next steps.”   
 

The following guidelines foster a productive and emotionally regulating peer-to-peer mentorship session.  
 

① Identify your role and review the process of appreciative inquiry.   
� In this step, remind those involved that the observation is focused solely on appreciating what is already 

working, comments about investment, independence, and initiation (the three “I’s” of engagement) 

� Then, we will inquire which of these “I’s the mentee(s) see as possible opportunities. 
 
 

 
 

② Let the mentee(s) being mentored start the conversation.   
� Start by having the mentee describe the activity, what we are going to observe, and what’s working. 
� Questions to enhance the conversation could be: 

o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, independence or 

initiation? 
Be sure to recast what you learn! “So what I hear you saying is…your goals were… what you thought was working was… and 
are you interested in exploring how investment/independence/initiation might be enhanced.” 

 
 
 

③ Discuss ‘what’s working.”   

� Using notes gathered on the Mentorship Checklist, share what has been noticed. 
o The following phrases could be used:  

§ “I noticed that the learner(s) had access to _______ and this appeared to enhance… 
investment/independence/initiation”  

§ “I see that the learner(s) appear to show investment/independence/initiation in this way… I noticed 
that this appears to be related to… (structures, routines, supports)” 

Note: these phrases are used in lieu of words that give praise which are more “evaluative” in nature.   
 

 
 
 

④ Inquire which “I” of engagement the mentee[s) would like to explore.   

� Inquire whether the mentee feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…   

� If there is uncertainty, consider asking “what do you hope for… dream for with your learner(s)?” 
 
 
 

⑤ Research & collaboration to discuss possible ‘next steps’ (10 minutes).   

� Read the Quick Reference Tool and give time so that the mentee(s) can lead the “next steps” discussion…”  
Remember to look in the corresponding section(s) of this tool based on the above conversation 

� After reading the Quick Reference Tool the mentor may ask, “Do you have a sense of where you might go or 
would you like to collaborate?”  

� Questions to stimulate collaboration might include, “I noticed how effective it was when…. how might this look 
during [this part]…?” or “I wonder if….”  

 
 
 

⑥ Identify an action plan of next steps and who is responsible for that action.   
� It’s time to “check in” and ensure whether next steps are realistic and resources are available  
� Mentor could ask, “Can you make it fast?  Can you make it last?”  

Check-off	step	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Step	1 
Remind	those	involved	about	the	key	components	of	Appreciative	Inquiry	(e.g.,	a	
mentor’s	role	is	to	identify	what	is	working)

Step	1 
Remind	those	involved	about	the	key	components	of	Appreciative	Inquiry	(e.g.,	a	
mentor’s	role	is	to	identify	what	is	working)

Check	off	bubble	#1	

Complete	this	section	
 

Social Emotional Engagement - Knowledge & Skills (SEE-KS) 
Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

1. What	were	your	goals	for	this	
activity? 

2. What	is	already	working	for	
engagement? 

3. What	questions	do	you	have	about	
where	you	see	an	opportunity	to		
increase	engagement?	 
• Investment? 

• Independence? 
• Initiation? 

4. Recast	what	you	heard! 

Ask	these	open-ended	quesUons:
	

SEE-KS – Rubin, E. & Townsend, J. (2020).  Permission granted for use of materials for educational purposes. 

Mentorship  Framework – Quick  Reference 

The 6-Step Process  of Appreciative Inquiry 

SEE-KS uses the philosophy of appreciative inquiry to guide our mentorship. A collective discussion of “what’s working” 
fosters an ability to imagine “what could be” and the creation of an action plan for “next steps.”   
 

The following guidelines foster a productive and emotionally regulating peer-to-peer mentorship session.  
 

① Identify your role and review the process of appreciative inquiry.   
� In this step, remind those involved that the observation is focused solely on appreciating what is already 

working, comments about investment, independence, and initiation (the three “I’s” of engagement) 

� Then, we will inquire which of these “I’s the mentee(s) see as possible opportunities. 
 
 

 
 

② Let the mentee(s) being mentored start the conversation.   
� Start by having the mentee describe the activity, what we are going to observe, and what’s working. 
� Questions to enhance the conversation could be: 

o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, independence or 

initiation? 
Be sure to recast what you learn! “So what I hear you saying is…your goals were… what you thought was working was… and 
are you interested in exploring how investment/independence/initiation might be enhanced.” 

 
 
 

③ Discuss ‘what’s working.”   

� Using notes gathered on the Mentorship Checklist, share what has been noticed. 
o The following phrases could be used:  

§ “I noticed that the learner(s) had access to _______ and this appeared to enhance… 
investment/independence/initiation”  

§ “I see that the learner(s) appear to show investment/independence/initiation in this way… I noticed 
that this appears to be related to… (structures, routines, supports)” 

Note: these phrases are used in lieu of words that give praise which are more “evaluative” in nature.   
 

 
 
 

④ Inquire which “I” of engagement the mentee[s) would like to explore.   

� Inquire whether the mentee feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…   

� If there is uncertainty, consider asking “what do you hope for… dream for with your learner(s)?” 
 
 
 

⑤ Research & collaboration to discuss possible ‘next steps’ (10 minutes).   

� Read the Quick Reference Tool and give time so that the mentee(s) can lead the “next steps” discussion…”  
Remember to look in the corresponding section(s) of this tool based on the above conversation 

� After reading the Quick Reference Tool the mentor may ask, “Do you have a sense of where you might go or 
would you like to collaborate?”  

� Questions to stimulate collaboration might include, “I noticed how effective it was when…. how might this look 
during [this part]…?” or “I wonder if….”  

 
 
 

⑥ Identify an action plan of next steps and who is responsible for that action.   
� It’s time to “check in” and ensure whether next steps are realistic and resources are available  
� Mentor could ask, “Can you make it fast?  Can you make it last?”  

Check-off	step	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Step	2 
Engage	in	the	initial	conversation	letting	the	mentee	share	their	thoughts	about	the	activity.

Step	2 
Engage	in	the	initial	conversation	letting	the	mentee	share	their	thoughts	about	the	activity.

Check	off	bubble	#2	

Complete	this	section	
 

Social Emotional Engagement - Knowledge & Skills (SEE-KS) 
Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

Step	3	(Part	a)	 
Record	what	is	working	either	in	live	observation	or	during/following	a	video	review.

	

SEE-KS – Rubin, E. & Townsend, J. (2020).  Permission granted for use of materials for educational purposes. 

Mentorship  Framework – Quick  Reference 

The 6-Step Process  of Appreciative Inquiry 

SEE-KS uses the philosophy of appreciative inquiry to guide our mentorship. A collective discussion of “what’s working” 
fosters an ability to imagine “what could be” and the creation of an action plan for “next steps.”   
 

The following guidelines foster a productive and emotionally regulating peer-to-peer mentorship session.  
 

① Identify your role and review the process of appreciative inquiry.   
� In this step, remind those involved that the observation is focused solely on appreciating what is already 

working, comments about investment, independence, and initiation (the three “I’s” of engagement) 

� Then, we will inquire which of these “I’s the mentee(s) see as possible opportunities. 
 
 

 
 

② Let the mentee(s) being mentored start the conversation.   
� Start by having the mentee describe the activity, what we are going to observe, and what’s working. 
� Questions to enhance the conversation could be: 

o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, independence or 

initiation? 
Be sure to recast what you learn! “So what I hear you saying is…your goals were… what you thought was working was… and 
are you interested in exploring how investment/independence/initiation might be enhanced.” 

 
 
 

③ Discuss ‘what’s working.”   

� Using notes gathered on the Mentorship Checklist, share what has been noticed. 
o The following phrases could be used:  

§ “I noticed that the learner(s) had access to _______ and this appeared to enhance… 
investment/independence/initiation”  

§ “I see that the learner(s) appear to show investment/independence/initiation in this way… I noticed 
that this appears to be related to… (structures, routines, supports)” 

Note: these phrases are used in lieu of words that give praise which are more “evaluative” in nature.   
 

 
 
 

④ Inquire which “I” of engagement the mentee[s) would like to explore.   

� Inquire whether the mentee feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…   

� If there is uncertainty, consider asking “what do you hope for… dream for with your learner(s)?” 
 
 
 

⑤ Research & collaboration to discuss possible ‘next steps’ (10 minutes).   

� Read the Quick Reference Tool and give time so that the mentee(s) can lead the “next steps” discussion…”  
Remember to look in the corresponding section(s) of this tool based on the above conversation 

� After reading the Quick Reference Tool the mentor may ask, “Do you have a sense of where you might go or 
would you like to collaborate?”  

� Questions to stimulate collaboration might include, “I noticed how effective it was when…. how might this look 
during [this part]…?” or “I wonder if….”  

 
 
 

⑥ Identify an action plan of next steps and who is responsible for that action.   
� It’s time to “check in” and ensure whether next steps are realistic and resources are available  
� Mentor could ask, “Can you make it fast?  Can you make it last?”  

Check-off	step	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

As	you	watch	the	video	clips	(or	a	
live	lesson),	 

• ONLY	record	“What’s	
Working”	in	your	section	 

• *Leave	the	“Next	Steps”	
section	blank	



Step	3	 
Let’s	notice	what	appears	to	be	enhancing	investment,	independence	and	initiation.

Step	3	(Part	b) 
Share	your	observations

When	delivering	feedback,	please	
use	the	following	format.	

I	noticed	that……	

This	appeared	to	foster	the	
learners’…..	
		
Investment	
Independence	
Initiation		

Check	off	bubble	#3	

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

Step	4	
Where	does	the	mentee	see	opportunities?

Where	do	you	see		
opportunities	to	enhance	
engagement?

Step	4	
Where	does	the	mentee	see	opportunities?

	

SEE-KS – Rubin, E. & Townsend, J. (2020).  Permission granted for use of materials for educational purposes. 

Mentorship  Framework – Quick  Reference 

The 6-Step Process  of Appreciative Inquiry 

SEE-KS uses the philosophy of appreciative inquiry to guide our mentorship. A collective discussion of “what’s working” 
fosters an ability to imagine “what could be” and the creation of an action plan for “next steps.”   
 

The following guidelines foster a productive and emotionally regulating peer-to-peer mentorship session.  
 

① Identify your role and review the process of appreciative inquiry.   
� In this step, remind those involved that the observation is focused solely on appreciating what is already 

working, comments about investment, independence, and initiation (the three “I’s” of engagement) 

� Then, we will inquire which of these “I’s the mentee(s) see as possible opportunities. 
 
 

 
 

② Let the mentee(s) being mentored start the conversation.   
� Start by having the mentee describe the activity, what we are going to observe, and what’s working. 
� Questions to enhance the conversation could be: 

o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, independence or 

initiation? 
Be sure to recast what you learn! “So what I hear you saying is…your goals were… what you thought was working was… and 
are you interested in exploring how investment/independence/initiation might be enhanced.” 

 
 
 

③ Discuss ‘what’s working.”   

� Using notes gathered on the Mentorship Checklist, share what has been noticed. 
o The following phrases could be used:  

§ “I noticed that the learner(s) had access to _______ and this appeared to enhance… 
investment/independence/initiation”  

§ “I see that the learner(s) appear to show investment/independence/initiation in this way… I noticed 
that this appears to be related to… (structures, routines, supports)” 

Note: these phrases are used in lieu of words that give praise which are more “evaluative” in nature.   
 

 
 
 

④ Inquire which “I” of engagement the mentee[s) would like to explore.   

� Inquire whether the mentee feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…   

� If there is uncertainty, consider asking “what do you hope for… dream for with your learner(s)?” 
 
 
 

⑤ Research & collaboration to discuss possible ‘next steps’ (10 minutes).   

� Read the Quick Reference Tool and give time so that the mentee(s) can lead the “next steps” discussion…”  
Remember to look in the corresponding section(s) of this tool based on the above conversation 

� After reading the Quick Reference Tool the mentor may ask, “Do you have a sense of where you might go or 
would you like to collaborate?”  

� Questions to stimulate collaboration might include, “I noticed how effective it was when…. how might this look 
during [this part]…?” or “I wonder if….”  

 
 
 

⑥ Identify an action plan of next steps and who is responsible for that action.   
� It’s time to “check in” and ensure whether next steps are realistic and resources are available  
� Mentor could ask, “Can you make it fast?  Can you make it last?”  

Check-off	step	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Inquire	which	“I”	of	engagement	the	
mentee[s)	would	like	to	explore.		

The	mentee(s)	may	feel	there	are	
opportunities	to	increase	emotional	
investment…	increase	independence…or	
increase	initiation…”			

If	there	is	uncertainty,	it	is	often	helpful	to	
ask	what	do	you	hope	for…dream	for	with	
your	learners?”

Step	4	
Where	does	the	mentee	see	opportunities?

Check	off	bubble	#4	

Complete	this	section	
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

Step	5	
Inquire	whether	the	mentee	has	a	sense	of	where	to	go	or	if	they	would	like	to	
research	and	collaborate?

Do	you	have	a	sense	of	
where	you	may	go	or	would	
you	like	to	collaborate?

	

SEE-KS – Rubin, E. & Townsend, J. (2020).  Permission granted for use of materials for educational purposes. 

Mentorship  Framework – Quick  Reference 

The 6-Step Process  of Appreciative Inquiry 

SEE-KS uses the philosophy of appreciative inquiry to guide our mentorship. A collective discussion of “what’s working” 
fosters an ability to imagine “what could be” and the creation of an action plan for “next steps.”   
 

The following guidelines foster a productive and emotionally regulating peer-to-peer mentorship session.  
 

① Identify your role and review the process of appreciative inquiry.   
� In this step, remind those involved that the observation is focused solely on appreciating what is already 

working, comments about investment, independence, and initiation (the three “I’s” of engagement) 

� Then, we will inquire which of these “I’s the mentee(s) see as possible opportunities. 
 
 

 
 

② Let the mentee(s) being mentored start the conversation.   
� Start by having the mentee describe the activity, what we are going to observe, and what’s working. 
� Questions to enhance the conversation could be: 

o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, independence or 

initiation? 
Be sure to recast what you learn! “So what I hear you saying is…your goals were… what you thought was working was… and 
are you interested in exploring how investment/independence/initiation might be enhanced.” 

 
 
 

③ Discuss ‘what’s working.”   

� Using notes gathered on the Mentorship Checklist, share what has been noticed. 
o The following phrases could be used:  

§ “I noticed that the learner(s) had access to _______ and this appeared to enhance… 
investment/independence/initiation”  

§ “I see that the learner(s) appear to show investment/independence/initiation in this way… I noticed 
that this appears to be related to… (structures, routines, supports)” 

Note: these phrases are used in lieu of words that give praise which are more “evaluative” in nature.   
 

 
 
 

④ Inquire which “I” of engagement the mentee[s) would like to explore.   

� Inquire whether the mentee feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…   

� If there is uncertainty, consider asking “what do you hope for… dream for with your learner(s)?” 
 
 
 

⑤ Research & collaboration to discuss possible ‘next steps’ (10 minutes).   

� Read the Quick Reference Tool and give time so that the mentee(s) can lead the “next steps” discussion…”  
Remember to look in the corresponding section(s) of this tool based on the above conversation 

� After reading the Quick Reference Tool the mentor may ask, “Do you have a sense of where you might go or 
would you like to collaborate?”  

� Questions to stimulate collaboration might include, “I noticed how effective it was when…. how might this look 
during [this part]…?” or “I wonder if….”  

 
 
 

⑥ Identify an action plan of next steps and who is responsible for that action.   
� It’s time to “check in” and ensure whether next steps are realistic and resources are available  
� Mentor could ask, “Can you make it fast?  Can you make it last?”  

Check-off	step	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 



Step	5	
Inquire	whether	the	mentee	has	a	sense	of	where	to	go	or	if	they	would	like	to	
research	and	collaborate?

Begin with research using the SEE-KS 
UDL Quick Reference. 

Find the section that matches the 
question posed to read aloud with the 
group. 

  

Step	5	
Inquire	whether	the	mentee	has	a	sense	of	where	to	go	or	if	they	would	like	to	
research	and	collaborate?

Step	5	
Inquire	whether	the	mentee	has	a	sense	of	where	to	go	or	if	they	would	like	to	
research	and	collaborate?

If	mentee	would	like	to	collaborate,	
use	sentence	starters	such	as,		

“I	wonder	if…”	

“I	noticed	how	effective	it	was	
when	you…,	I	wonder	what	that	
would	like	during….”	

“Are	there	opportunities	to…”	

“What	would	it	look	like	if…”	

  

Step	5	
Inquire	whether	the	mentee	has	a	sense	of	where	to	go	or	if	they	would	like	to	
research	and	collaborate?

Check	off	bubble	#5	

Complete	this	section	
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

Step	6	
Action	plan

Identify	an	action	plan	for	next	steps	and	
ensure	mentee	has	access	to	resources	and	
materials	needed. 

Ask	the	mentee,		

“Can	you	make	it	fast…can	you	make	it	
last? 

	

SEE-KS – Rubin, E. & Townsend, J. (2020).  Permission granted for use of materials for educational purposes. 

Mentorship  Framework – Quick  Reference 

The 6-Step Process  of Appreciative Inquiry 

SEE-KS uses the philosophy of appreciative inquiry to guide our mentorship. A collective discussion of “what’s working” 
fosters an ability to imagine “what could be” and the creation of an action plan for “next steps.”   
 

The following guidelines foster a productive and emotionally regulating peer-to-peer mentorship session.  
 

① Identify your role and review the process of appreciative inquiry.   
� In this step, remind those involved that the observation is focused solely on appreciating what is already 

working, comments about investment, independence, and initiation (the three “I’s” of engagement) 

� Then, we will inquire which of these “I’s the mentee(s) see as possible opportunities. 
 
 

 
 

② Let the mentee(s) being mentored start the conversation.   
� Start by having the mentee describe the activity, what we are going to observe, and what’s working. 
� Questions to enhance the conversation could be: 

o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, independence or 

initiation? 
Be sure to recast what you learn! “So what I hear you saying is…your goals were… what you thought was working was… and 
are you interested in exploring how investment/independence/initiation might be enhanced.” 

 
 
 

③ Discuss ‘what’s working.”   

� Using notes gathered on the Mentorship Checklist, share what has been noticed. 
o The following phrases could be used:  

§ “I noticed that the learner(s) had access to _______ and this appeared to enhance… 
investment/independence/initiation”  

§ “I see that the learner(s) appear to show investment/independence/initiation in this way… I noticed 
that this appears to be related to… (structures, routines, supports)” 

Note: these phrases are used in lieu of words that give praise which are more “evaluative” in nature.   
 

 
 
 

④ Inquire which “I” of engagement the mentee[s) would like to explore.   

� Inquire whether the mentee feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…   

� If there is uncertainty, consider asking “what do you hope for… dream for with your learner(s)?” 
 
 
 

⑤ Research & collaboration to discuss possible ‘next steps’ (10 minutes).   

� Read the Quick Reference Tool and give time so that the mentee(s) can lead the “next steps” discussion…”  
Remember to look in the corresponding section(s) of this tool based on the above conversation 

� After reading the Quick Reference Tool the mentor may ask, “Do you have a sense of where you might go or 
would you like to collaborate?”  

� Questions to stimulate collaboration might include, “I noticed how effective it was when…. how might this look 
during [this part]…?” or “I wonder if….”  

 
 
 

⑥ Identify an action plan of next steps and who is responsible for that action.   
� It’s time to “check in” and ensure whether next steps are realistic and resources are available  
� Mentor could ask, “Can you make it fast?  Can you make it last?”  

Check-off	step	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Check-off	steps	① ② ③ ④ ⑤ ⑥ 

Step	6	
Action	plan

Identify	an	action	plan	for	next	steps	and	
ensure	mentee	has	access	to	resources	and	
materials	needed.	

Ask	the	mentee,		

“Can	you	make	it	fast…can	you	make	it	
last? 

Check	off	bubble	#6	
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①  Location:       Date:       
     Mentee(s):  Mentor / Observer(s):     
 
② Activity:  

What was the mentee hoping the child/children 
would do?  

③ What is working (mentee’s 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the mentee (s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when the…  ③ What is working (mentor’s 

observation) 
 

 
1.  Child / Children’s interests have been considered to 
stimulate motivation for learning and interacting. 
 
 
 
 
 
 
 

2.  Child/Children have the support to stay actively 
engaged and persist in tasks  

  

B.   Independence can be enhanced when the…   
 
1.  Child/Children know what to do. 
 
 
 
 
 
 
 

2.  Child/Children understand what is being taught. 

  

C.  Initiation can be enhanced when the… 
 
1.  Child/Children have different options for showing 
what they know and what to say. 
 

 
 
 
2.  Child/Children have frequent opportunities for 
initiating in everyday activities. 
 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 



	
Engagement	is	the	fuel	for	all	learners,	

including	our	educators!

The	“How”	–	How	does	SEE-KS	build	capacity?	
SEE-KS	ensures	that	systems	are	able	to	sustain	and	replicate

Create a 
system team

Identify sites 
and teams of 

staff

Provide 
overview for 

whole 
community

Facilitate 
staff to 

mentor each 
other (4 
sessions)

Plan for 
sustainability 

and 
replication 
at new sites

	
In	summary,	we	can	help	create	positive	learning	

environments	to…

Increase	investment	by	fostering	engagement	in	
multiple	ways.	

Increase	independence	by	providing	information	in	
multiple	ways.	

Increase	initiation	by	fostering	multiple	means	of	action	
and	expression.

To	learn	more

To	learn	more	Social	Emotional	Engagement	(SEE-KS),	contact:		
emily@CommXRoads.com	

For	freely	accessible	tools:			

www.see-ks.com	
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Social Engagement Ladder (Whole Group) 

District / Site: School Year:    
Educator(s): Coach / Observer(s): 
Activity / Segment / Time: Communication Stage: 
Date: 

4 

3 

2 

1 

0 

Indicate # or Names of 
Students 

Criterion 

4 Fully engaged.  SEE-KS coaches should tally the number of students 
who are: a. spontaneously initiating a high frequency (through 
nonverbal or verbal means), b. demonstrating independence in 
engaging with targeted materials, and c. highly emotionally 
invested (as evidenced by frequent expression of shared positive 
emotion).  

3 Mostly engaged. SEE-KS coaches should tally the number of 
students who are: a. spontaneously initiating a mild to moderate 
frequency (through nonverbal or verbal means), b. demonstrating 
some independence in engaging with targeted materials, and c. 
emotionally invested (as evidence by occasional expression of 
shared positive emotion). 

2 Partially engaged. SEE-KS coaches should tally the number of 
students who are: a. predominantly responsive to teacher or peers’ 
bids for interaction (through nonverbal or verbal means), b. 
following teacher or peer directions to engage with targeted 
materials, and only seldomly share positive emotion. 

1 Emerging/Fleeting.  SEE-KS coaches should tally the number of 
students who are: a. only intermittently responsive to teacher or 
peers’ bids for interaction (through nonverbal or verbal means) and 
show no initiation, b. are reliant on following teacher or peer 
directions to engage with targeted materials, and do not share 
positive emotion. 

0 No focus. SEE-KS coaches should tally the number of students who 
are: a. do not respond to teacher or peers’ bids for interaction 
(through nonverbal or verbal means) and show no initiation, b. are 
not yet following teacher or peer directions to engage with 
targeted materials, and are not yet sharing emotion. 

For additional information about student engagement, please visit:  http://complexld.ssatrust.org.uk/project-resources/how-to-use-it.html 
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Social Emotional Engagement - Knowledge & Skills (SEE-KS) 
Essential Universal Design for Learning Supports – Mentorship Form (Version 9/30/2021) 

Copyright - SEE-KS (2021) - Materials prepared by Rubin, Townsend, & Cardenas. - Permission granted for educational purposes
SEE-KS is a Trademarked with the USPTO 

① Location: Date:  
Mentee(s): Mentor / Observer(s): 

② Activity:
What was the mentee hoping the child/children
would do?

③ What is working (mentee’s
perspective) 

④ Opportunity to enhance:

Investment / Independence / Initiation 

(circle one that the mentee (s) wishes to explore) 

⑤ Possible Next Steps
(generated during collaborative discussion) 

A. Investment can be enhanced when the… ③ What is working (mentor’s
observation) 

1. Child / Children’s interests have been considered to
stimulate motivation for learning and interacting. 

2. Child/Children have the support to stay actively
engaged and persist in tasks

B. Independence can be enhanced when the…

1. Child/Children know what to do.

2. Child/Children understand what is being taught.

C. Initiation can be enhanced when the…

1. Child/Children have different options for showing 
what they know and what to say. 

2. Child/Children have frequent opportunities for 
initiating in everyday activities.

⑥ Action Plan for Next Step(s): SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 
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