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Welcome and |ntroductions

e | aurie Church, Spcec}m-Language
Fathologist

¢ Karen Semersky) SPCCCH-Language
Fathologist

| enawee |ntermediate School District
Adrian, Mic!ﬁgan



Session Outline

Common core standards

Small group discussion and share
Oral to literate languagc continuum
Small group discussion and share
Break

TQPCS of narratives

Storg retell

Data collection

Small group discussion and share



Outcomes

Havc an unéerstan&ing of narrative
lamguage and how it connects to the

curriculum.
Acquire knowledge of whg retell is impor’cant.

| earn the imPortance of implementing

vocabularg into your instruction.

(jain ideas you can use tomorrow at your

school.



How \/\/e Star’cecj

° Started classroom lessons for Phonological

awareness and | |’s (I indamood [Thoneme
SeqUG:ncmg Program)

° Attendcd Comccrcncc

° Common Core Standarcls and Grac}e Le\/@]

(_ontent Expcctations GLOCD)
° Gatherec‘ lcieas and Résources

° MEAF Data: weaknesses in comprehension and
rete”ing

School lmprovement Goal: focus on comprehension



Common Core Standards

° Rcading Standards for | iterature
— K63 ldeas and Details

. Ask and answer questions about keg details in text
e Retell stories
. ]denthcg story elements (i.e. characters, setting, etc.)

. UHderstanAing of central message or lesson

— Cranct and Structure
. Working with unknown words

° Rccognize common type of texts such as fiction and
non-fiction



Ki

Tinglish Language Arts Standards » Readingz

| iterature

ndcrgartcn

ch |deas and Details
KLK 1. With Prompting and support, ask and answer

questions about keg details in a text.

RLK 2. With Prompting and support, retell familiar stories,
including keg details.

RLK 3 With Prompting and support, identhcy characters,

settings, and major events in a story.

Cramct and Structurc
RLK‘]- Ask and answer questions about unknown words

in a text.

RLKﬁ Kecognize common types of texts (e‘g.,
storgbooks, poems).

RLKé With Prompting and su port, name the author and
llustrator of a story and define the role of eachin te”ing the
storg.

]ntcgration of Knowlcdgc and |deas

RLK7 With Prompting and suPPort, describe the
relationship between illustrations and the story in which
theg appear (e.g., what moment in a story an illustration
dePicts).

RI.K.8.(Not aPPIicable to literature)

KLK9 With rompting and suPPort, compare and
contrast the adi'/en’cures and cxPeriences ofcharacters in

familiar stories.

Kangc of Rcading and chcl of Text Com;ﬂcxitg

RILK. io. Active13 engage in group reading activities with
purpose and understanding.

15t (qrade

Kc3 |deas and Details
NN Ask and answer questions about keg detailsin a
text.

Rl .1.2. Retell stories, including keg details, and
demonstrate understanding of their central message or

IéSSOﬂ.

Rl.i.3. Describe characters, settings, and major events in
a story, using keﬂ details.

Craﬁ: and Structurc

Rl.i4. ldenthcy words and Phrases in stories or poems that
suggest Fee]ings or aPPeal to the senses.

KL 1.5.1 x lain major differences between books that tell
stories and books that give information, drawing on a wide
reading of a range of text types.

Rl .1.6. ldenthcy whois te“ing the story at various Points in
a text.

lntcgration of Knowlcdgc and ]dcas

Rl.1.7.Use llustrations and details in a story to describe
its characters, setting, or events.

Rl .1.8.(Not aPPIicabIe to literature)

KL. 1.9. ComPare and contrast the adventures and

cxPcrienccs of characters in stories.

Kangc of Kcading and | _evel oFText ComPlcxitg

KL. i.10. With Prompting and sup ort, read prose and
Poctrg of appropriate comPlexitg or gradc i.



L.CN.00.01: Understand and follow one- and
two-step directions.

L.CN.00.02 : Ask appropriate questions
during a presentation or report.

L.CN.00.03: Listen to or view
knowledgeably while demonstrating
aparopma‘re social skills of audience
behaviors Se.g., eye contact, attentive,
supportive) in small and large group
settings; listen to each other, interact,
and respond appropriately.

L.CN.00.04 : Begin to evaluate messages
they experience, Tearning to differentiate
between sender and receiver.

L.RP.00.01 : Listen to or view
knowledgeably and discuss a variety of
genre.

L.RP.00.02 : Listen to or view
knowledgeably, and respond thoughtfully
to both classic and contemporary texts
recognized for quality and literary merit.

L.RP.00.03: Respond to multiple text
types listened to or viewed
knowledgeably, by discussing, drawing,
and/or writing in order to reflect, make
meaning, and make connections.

L.CN.01.01: Understand, restate and follow
two-step directions.

L.CN.01.02: Ask appropriate questions for
clarification and understanding during a presentation
or report.

L.CN.01.03: Listen to or view knowledgeably while
demonstrating appropriate social skills of audience
behaviors (e.g., eye contact, attentive, supportive) in
small and large group settings; listen to the comments
of a peer and respond on topic adding a connected
idea.

L.CN.01.04: Understand how the source of the
message affects the receiver's response
(student/student, student/teacher, student/parent).

L.CN.01.05: Begin to evaluate messages they
experience from a variety of media and differentiate
between sender, receiver, and message.

L.CN.01.06: Experience messages from a variety of
media and differentiate between sender, receiver,
and message.

L.RP.01.01: Listen to or view and discuss a variety of
genres.

L.RP.01.02: Select, listen to, view, and respond
thoughtfully to both classic and contemporary texts
recognized for quality and literary merit.
L.RP.01.03: Respond to multiple text types listened
Yo or viewed by discussing, illustrating, and/or writing
in order to reflect, make meaning, and make
connections.




S.CN.00.01: Explore and use language to
communicate with a variety of audiences and for
different purposes including problem-solving,

ex Iainin}qq, looking for solutions, constructing
relationships, and expressing courtesies.

S.CN.00.02: Speak clearly and audibly in
complete, coherent sentences and use sound
effects or illustrations for dramatic effect in
narrative and informational presentations.

S.CN.00.03: Present in standard American
English if it is their first language. (Students
whose first language is not English will present in
their developing version of standard American
English.)

5.CN.00.04: Understand, providing examples of
how language differs from playground and
classroom as a function of linguistic and cultural
group membership.

5.D0S.00.01: Engage in substantive conversations,
remaining focused on subject matter, with
interchanges beginning to build on prior
responses in literature discussions, paired
conversations, or other interactions.

5.05.00.02: Briefly tell or retell about familiar
experiences or interests focusing on basic story
grammar or main ideas and key details.

5.05.00.03: Respond to multiple text types by
reflecting, making meaning, and making
connections.

5.05.00.04: Plan and deliver presentations using
a descriptive informational organizational
pattern providing several facts and details to
make their point clearly and audibly.

S.CN.01.01: Use common grammatical structures correctly when
speaking including singular and plural nouns, singular possessive
pronouns, simple contractions, and conjunctions fo express
relationships (e.g., because, if, after, and inflected endings).
S.CN.01.02: Explore and use language to communicate with a
variety of audiences and for different purposes including making
requests, solving problems, looking for solutions, constructing
relationships, and expressing courtesies.

S.CN.01.03: Speak effectively maintaining appropriate posture,
eye contact, and position using props such as photographs or
illustrations in narrative and informational presentations.
S5.CN.01.04: Present in standard American English if it is their
first language. (Students whose first language is not English will
present in their developing version of standard American
English.)

S5.CN.01.05: Understand, providing examples of how language
differs from storybooks and classroom as a function of linguistic
and cultural group membership.

5.DS.01.01: Engage in substantive conversation, remaining
focused on subject matter, with interchanges building on prior
responses in the context of literature discussions or paired
conversations or other interactions.

5.DS.01.02: Tell or retell familiar stories (e.g., realistic fiction,
fantasy, folktale), using a problem/solution pattern, appropriate
story grammar, and proper sequence while maintaining
appropriate posture and eye contact, using a prop for support.
S5.D5.01.03: Respond to multiple text types by reflecting,
making meaning, and making connections.

S5.D5.01.04: Plan and deliver presentations using an
informational organizational pattern (e.g., descriptive,
enumerative, or sequential) providing several facts and
details o make their point while maintaining appropriate
posture and eye contact using a prop.




Oral to | iterate] a nguage

(_ontinuum

Faul (ZOO7? developecl the Fo”owing continuum to explain the transition from oral to

iterate

anguage.

Oral Lan uage —~ i}ral, conversational lan uage is the least {:ormal 5t3|c of
an%uage. tis usually highlg contextualize wit[;sinformation that supports the
exchange such as objccts eing discussed, facial cxprcssions, gestures, and
intonational cues.

Narrativcj)iscoursc —~ Narratives relg on a familiar structure, a story grammar
that Provi €s sup rt for comPrehension. Narratives are monologucs rather
than c!gadic, but't ey contain dialoguc that is similarin style to conversation.
Narrafives are in a middle grouncl between familiar oral language styles and more
difficult literate forms.

Literate}_anguage ~ | iterate languagc stg]cs appear in written and formal
modes ot communication such as researc papers, essays, and lectures. ]t is

hi Hg decontextualized in that all the information needed for comprchcnsion is
w%‘rin the linguistic 5ignal itself rather than environmental cues.



e | his more advanced “Jiterate languagc '
imPortant }:)ecause itis the languagé omc

Books and school (Wcstb

) There?oré ou are Bui]éing a Bri&ge
Between evergdag ta”ang and the language

USCC! g SC}'!OO} ané in chapter IDOO!(S Wi’léﬂ

you Aecontcxtualize language cjurmg Picture

IDOO‘( reaémg



Tgpes of Narratives

i. Personal Narrative — relates a sPcchCic

event experienced bg the sPeaker.
2. _Script Narrative — relates what usuang or

routi;'xelg Eappens; told in present tense.

5. [Nictional Narrative — fictional accounts of

animals, i:)f:oplf:J and/or created beings that
relate Past, Present) or future events that

are not rea].



Fersonal Narrative

e A Perfsonal narrative is a recount of a real Past
experience.

. Chil&rcn natura”g use personal narratives in social
interactions far more o{'ien than they do fictional ones.
T his Practice facilitates the development of better
structure in Personal narratives than in fictional stories.

(Feterson, Jesso & McCabe, 1999, Feterson &
McCabe, 1983)

o (hildren’s Personal narratives offer insight into their
language deve]opmcnt and overall intellectual, social, and
emotional growth (Dodici, Draperj & [eterson, 200%).



o Chi]&ren with tgl:)ical languagc—: éevelopment
(T1.D) are capable of Pro&ucinicompiete and

complex oral personal narratives the time
P P Y

theg enter first gra&e (Feterson & MCCabe)
1983).

. Thc—:g are capable of incorPorating the initiating
event and resolution oFgoals I Persorsai oral
narratives before theg can do so when
resPonAing to fictional storistems in other

studies (Feterson & Mc( _abe, 1983).



Personal Narrative Selection

. Getting hurt
JPAN surprise

. Gettiﬂglost
JPAN scary time



Script Narrative

o These rcc:]uire a student to relate a routine
series of events.

his narrative tﬂPC requires the use of

present tense, universal “you”, and temporal
order.
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Definition o

ader s 4

i.._..-/ ’, ’,
| 1iction Narrative

:Storg Rete”:

T he process }09 which a child listens to or reads a

story and summarizes, or “retells” the story in his

or !"IC!” OWNN

WO!’&S

Source: The Fower of

2003

Storg Kete”ing) A Gibson, J Gold) and C Sgouros, the Tutor)



Rete” Researcl'n

° Stuclics have found that extended use of the tcchniquc of
story réte”ing leads to lar?e imProvements I story
comprehension) making inferences, and unclerstan&ing of
story structure. Rather than having children answer spéchcic
questions about stor cletails, story rete”ing requires
children to focus on the bigger Picture of the story and
enables a teacher to see how well a child understands the

story as a whole (Gibson, Gold) and Sgouros) 2003).

. Tl‘:c Fower of 5tor3 Retc”ing, Al Gibson, J Gold, and
C. 5gouros, the Tutor, 2005



Retc” Research (_ontinued

° Bui (1993) confirms that story grammar instruction
is not onlg beneficial for students struggling with

comprehension as it is useful for all students.

e Morrow’s research (1986) concludes that Eg
a”owing students to Practicc rctc”ing, their
1anguage ability as well as their vocabularg il
imProvc-:. In addition, rc—:te”ing is one of the few
activities that can be both an assessment and
instructional tec}mique. 59 using rc—:te”ings within
réading instruction, oral éxpréssion and

comprehension will show improvemént.



The Roacl Travelecl

Young ]:ivc Classroom — basic story elements with

FALS stories
Kindcr‘gartcn — FALS stories moving into books

adding more storg elements & extensions

First (Grade - Begin with books a&ding summaries,
reflections and more connections (i.e. text-to self,
text-to-text, text~to~worl&>

Second (Grade - Dcep@r questions that allows
student to interact and respond with the text.

5Pcech~LangUagc Fathologist and
Literacg 5Peciati5t incorporate retell

into small group lessons

20



Therapg Koom or Classroom Lessons

USC a short storg (FALS)
S| [/ reads the story two times {auditor9>

Ask storﬂ elements
Discuss begirming, middle and end

Show the Picture version on the big screen (scan Pic’cures and ask if any

Pictures need an ex!:)]anation>

SLF/ models retell

] wo or three students retell with a microphone (other students are

checking}

FPartner work (take turns rete”ing)/cloze Proccdure with rebus visuals
(_ut stories into thirds, scramble, and arrange according to the
Bcginning midc”e) and end

Homework

21



° USC a short story (FALS)

° Teacher reads the story

two times (auditorg}

¢ Ask story elements

e Discuss beginning, middlc)
and end



Far‘mer \/\/ork

° Far’mcr work (take turns reaéing)

° Cut stories into thir&sj scrambie) and arrange

according to the beginning) middle, and end

NN
) v
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“lomework

Story Retell Practice

We are working on retelling stories in our own words. Attached is a story

we have practiced in class. Being able to understand and talk about stories is
a big step toward being a good reader. Please practice this story many, many
times at home. You can also try using the questions below and doing retells

for other stories that you read.

Please follow this procedure:
I. Adult reads the story.
2. Adult asks the student:
a. What is the title of the story?
b. Who are the characters in the story?
c. What is the setting of the story? (Where does it happen?)
Adult tells the story again while pointing to the pictures.
Student tells the story using the pictures. (Their words do not have to
be the exact words of the story, but they should talk about all the main
events in order. Adults can offer help as needed.)

| After your child has read this story to you please sign below and have

your child return this paper tomorrow.

X

At McDonald’s
(#38)

Mom checks to see if the kids are in the van. Pam
and James check to see if the gifts are in the van.
“What gifts did we get?” they ask. In the van they
pass the park and the school. “Look, McDonald’s!”
the kids yell. Mom stops the van. The kids jump
down to the sidewalk. “We want to have chicken and

fries,” they say.

25



}Sook R@‘cc” SCOPC anA Séquence

Two weeks

]mtro&uctiom to the book (vocabulaxy, rea&mg
and askmg c]uestions)

Storg Map and Oral Rete”ing
Beginning) Middle, I nd
Rete” (Large and Sma” GrouP>

xtensmn Actiwties

)0 TOOK THE FARMER’S AAT?




Introduction to Bool <D89 i)

\/ocabulary — |ntroduce 5-5 ier two words

]ntrocjuce book
Frecﬂiction
KRead story asking questions throug%out

Far‘mer share and review vocabular9

Ag "L w s

t n 0 -




\/ocabularg Research

e |t the vocabulary egap is not closed by second
erade, there's a Tow probability that 4 child wil

ever closc: thc ga

Fréschool — Chi@ren’s vocabular9 correlated

with rea&in%(comprehension in upper elementarg
C

school ([ Dickinson & T abois, 2001)

Kin&c—:rgarten ~ \/ocabuiarg size was an effective
Pre&ictor of readin ComPrehc—:nsion in middle
elementarg years. (%carboroughJ ] 998)

First (srade — Ora”g tested vocabularg was a

signhcicant Predictor of reading comprehension
ten 3<->:ars later (Cunningham & Stanovich,
1997

28



Vocabulary
e [ierOne \Words: Label \Words or Words that

are usecl Frequentlg

e [ier | wo Words: \Words that Span Across
the (_urriculum (Beck & McK eown, 2003)

Tier T hree Words: Spechcic to a (nit of
Stuég




\/ocabulary Instructional Koutine

° ]ntroduce the vocabularg words

° Stucﬂents pronounce the word

e | eacher Proviées an example in a sentence
. Frovide examples and non~examplcs

e Students demonstrate a visual response

——

° T:ﬂncourage students to use the new words

° Fost vocabularg words

50



\/ocabularg \/\/a”

VOCABULARY

1
.
1
§
i
*
f
- of]



Stoxy Map/@ral Retc”ing (Dag 2)

Keview \/ocabulary

Reread Storg Without (QDuestions
Discuss and Recor& Story Elements
— Title

— Character

— Oetting
— Froblem/Solution

— Séquencing I~ vents
Ora] Rete”




DEPE:

. Kindcrgarten
— Bcginning, Midcﬂe, and | nd
Activities

e Mirst (Grade

— 5ummar9 chart
— (_onnections/Reflections




Rete” (Large Group)
¢ Largc

— |ndividual students idcnthcg story elements
— Oral retell of events (using own words)
— Conclusion

. 5uggestions: Microphones) Frojector/Large Displag,
Far’mer Talk

54



Rete” (Sma” Group>

. Smau GrouP/Far’mer

— Students chthcg Storg I lements (a student
takes on the role of teacher/student)

— Ora] Rete” of Tivents

— (_onclusion

— Keverse Ro]cs

o Suggestion& Rete” Cards, Modeling




I~ xtension Activities (Dag 4+)

(_ross | ext Comparison
R etell Carcls (Fartners/centers)

{eﬂections/Connections

nclepenclent Practice

{ete” (sma” and large groups)
\/ocabularg Reinforcement
FroFuncjitg

(i.e. food, scenes, Projects,

tec!mologg, music/Phgsical education)
Flﬁono!ogical Awareness,/\Word Work



g

a1
E gﬁuﬁfﬁiuuh}.

Beginning

Beginning




Threc—: Tm:x-:s of Discourse Error

Fattéms
i . Comprehcnsion

L. Structural
3. Organizational



Look forthese error Pat’tem I

COmPFCI"ICI’!S!Oﬂ

~

ticu tg understarzcimg words

f'

ticu tg with concepts

f'

° Di Ficu ty unc}erstanc}mg discourse structure
° \/\/or& retrieval difficulties

¢ Vonspecncic vocabularg

° acks details

T‘léﬂ teach...

° Storg grammar elements

([
(\ R U

. Critical vocabuiarg in stories



L;xﬂ<¥orthesecﬂTorFmﬁicrnsin

structure

o Troublc Planﬂing

e Omits essential components

-—

e | hese students benefit from cues and or

questions. \Without them, theg don’t know
what to include when retc”ing

Then teach...

e |dentified missing story components




Look forthese error patterns 13
organization
o Digiculty organizing discourse in a ]ogical
coherent manner

° Lacks tl'neme/Plot and often includes

irrelevant details
leen teach...
° Sequentia] order of story structure

e Relevant versus irrelevant details



Main Idea/Summarizing
Strategy

1st) Tell the most important who or what.
things place
RS

2nd) Tell the most important information
bout the "who" or "what". es o
abo e "who" or "wha y

3rd) Tell or write the main idea sentence
in 10 words or less.

Nonfiction Text Structures - True Information
1. Description 4. Sequence

2. Comparison 5. Cause and Effect
3. Problem and Solution




Nonfiction Text Structure- True

Description or

@. TRCHPORIATION

= L=

Sequence or Time Order

I

Compare and Contrast

'
- Butterfly o Both

Problem/Solution

FProblersr-Soltiorn Ouatlire

for example, for instance, main parts,
such as,

first, second, third, next, then, later,
last, before, after, on (date)

Compare: like, alike, just as, similar, both,
also, too
Contrast: unlike, differ, but, in contrast,
oh the other hand, however

because, due to, since, therefore, so, as a

result, consequently, lead to, this is why,
the reason, result in, consequences

Problem: problem, question, the trouble
Solution: solution, answer, in response

A list or set of characteristics will follow.
i.e. A flower has four main parts ...

A sequence of events or steps in a process is being
described.

Likeness and differences are being discussed and/or
presented.

Evidence of cause(s) and effect(s) will be given.

Problems and solutions will be described.




Data Co”ection

¢ Current Procc&ures
o (Luide forinstruction/intervention

° Next steps
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Story Retell Benchmark/Progress Monitoring Form

Name Title | Characters | Setting | Problem or Story Events Story Events | Solution or | Number of Prompts
Goal in sequence? Ending needed
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No

Yes No




Young Five Story Grammar

90

80
70

60

Percentage 50
Correct 40

30
20 ~
10 -

0 4

Title

Characters

M Fall

B Winter

Setting

90

Young Five

Retell

80
70

60

Percentage 50
Correct 40 -

30
20 ~
10 A
O_

Events >80%

Events in Order

M Fall

B Winter
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Kindergarten Story Grammar

100
80
Percentage 60
c i
orrect 40 = Fall
20 -+ B Winter
O .
&\Q‘@ \0(6 "\\(\0) \Q"(Q ,'\\0(\
(°° 60& Q<6° »®
C(\o )
Kindergarten Reftell
90
80
70
60
Percentage 50 = Fall
Correct 40
30 m Winter
20
10
0 T

Story Events >80%  Events In Order
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90
80
70
60
Precentage 50

Correct 40
30

20
10
0

First Grade Grammar

M Fall

B Winter

100
80

60
Percentage

Correct

40 -

20

0

First Grade Retell

Story Events >80%

Events In Order

M Fall

m Winter
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TiPs for Gettimg Started

¢ Start Eaving conversations with

administrators about the imPortance of a

balanced service Aeliverg model.

° Trg to get suPPor’c before changing your

service &eliverg model.

Fractice using the materials we Provi&ecl

toéag N your t%erapg room

Hentiﬁj a teacher who would be open to
working togethér co”abor@tively



. ]Fgou get one teacher) others will follow.

o (Give teachers a task that will support your

lCSSOﬂ.

e \/isit another SLF that has been working 13

the classroom.

50



Reﬂection/(]osing

. Reﬂect on your current I Fgoals — Think

about 5 ways you can incorporatc narrative

lamguage skills into your therapy.



“] believe rete”ing~retc”ing our texts and our
lives — is fundamental to our human nature.

Humans are tied to one another throug% the
rete”ings of the stories of our origins, of our

strugg]es, of ourfamilies and of our

homelan&s”. (LUC3 Ca”dns and K athleen Tolan
“Building a Reading | ife” —2010)

THANK YOU!
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